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What is “Honors”?
“Paradigm shift”: learning-centered teaching

 Intellectual engagement

 Motivation, Self-direction

 Experiential learning

 Reflection

 Creativity

 Challenge (quality & process over quantity & products)

 Risk, innovation

 Interdisciplinarity

 Community

 Leadership

. . . What else?



Gary Bell. “The New Model Education” JNCHC 2008

Honors education should be inclusive and “flexible 

for those with unique potential, those who matured 

academically a little more slowly, those whose 

backgrounds limited their access to educational 

opportunities, those whose skills lie outside 

standard assessment measures, and those who, 

genuinely wanting to achieve, have to work very 

hard with more modest results in their academic 

records” (Bell 51-52). 



Questions to ponder . . .

 How does this fit (or not) the philosophy of your 

honors program?

 What specific activities might you utilize to 

facilitate inclusion of our students in your honors 

classroom? 

 Which might be carried to your traditional 

classes?



Reflecting on Honors:
1st Step to Becoming a Better Honors Teacher

Teaching is to  learning

as

________   is to  _______



Small-Group Reflections

 What does the analogy suggest about 

your philosophy of teaching & learning?

 Is your analogy influenced by honors?



What research suggests about
significant  learning:

 Active learning promotes more significant, 
meaningful, lasting learning.

 Critical reflection (metacognition) fosters  
transformative and transferable learning.

 Knowledge & skills are not enough: “higher” 
or “deeper” & “experiential” levels of learning are 
important. 

– Bloom’s taxonomy, Kolb cycle



Levels of Bloom’s Taxonomy
(1956)

Complexity and 

difficulty are different.  

Complexity establishes 

the level of thought; 

difficulty determines 

the amount of effort 

within each level.
-From David A. Sousa, 

How the Brain Learns,  

2nd ed. (Corwin, 2001)



Strategies for Teaching Today’s

Honors Students

 Flipped classroom

 Focus activities & questions

 First-day

 Opening of each class: outline, goals, 
revisit

 Paced lectures; lecture checks

 Peer instruction (Mazur)

 CATs (Angelo & Cross): minute paper, 
muddiest point, entrance/exit tickets



Strategies for Teaching Today’s

Honors Students

 Convergent and divergent questions, not 
just factual questions for simple memory

 Group work, partners, teams, 
collaborative/cooperative learning

 Why, when, how: explain, apply

 Chunking, patterns, context

 Use technology strategically



Getting to Know . . .

Two of the following statements are true;

one is not true. Which one?

1.

2.

3.



Eight Pillars of Misunderstanding

Myth 1: Teaching an honors section of a course 
requires simply giving more work.

Reality:

Myth 2: An honors course is more difficult to teach.

Reality:

Myth 3: Honors students are confident and self-
assured because they know they are good.

Reality:

Myth 4: Honors students expect A’s and will get 
them easily.  

Reality:



Eight Pillars, cont.

Myth 5: Honors instructors must give A’s.

Reality:

Myth 6: Honors students are serious and the 
classroom atmosphere needs to reflect that.

Reality:

Myth 7: Honors students are more motivated and 
willing to do a great deal of work.

Reality:

Myth 8: Honors students are traditionally aged and 
come from middle or upper class backgrounds.

Reality:



Lesson in honors education:

Knowledge and skills are important 
but not enough!

Students need to learn at “higher” or 
“deeper” and “experiential” levels 

through evidence-based best-
practice pedagogy.
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Don’t forget NCHC publications:

https://www.nchchonors.org/resources/nchc-
publications

https://www.nchchonors.org/resources/nchc-publications

